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n the recent film, October Sk,
four teenage boys develop their
talents and their task commit
ment when they pursue rocketry
as a science fair project that even-
-~ tually results in a national prize.
The year is 1957, and the impetus for
their project is Sputnik. One of the boys is
a “brain” who is socially isolated from the
other students in his school. Another is a
talented student who has not been moti-
vated to achieve in math because he did
not see the usefulness of this content area.
Another of the teens is physically abused
by his alcoholic stepfather. The recent
viewing of this film by several gifted stu-
dents caused an hour of heated debate
about school and the absence of opportu-
nity to pursue projects based on interests,
as well as several other social and emo-
tional issues related to feeling different.
The use of videotherapy as a strate-
gy to address social and emotional needs

teachers, parents, and counselors. Whi
the use of videos in education and ther-
apy is fairly recent, films have been used
for social/emotional needs for many
years. In this article, we review the use of
i - . -

film in therapy, discuss videotherapy as a
technique that is similar to biblio-
theapy, describe the use of videotherapy
in addressing developmental as well as
counseling needs, and suggest sources
and activities.

Use of Films in
' Addressing the
SociallEmotional
Meeds of Gifted
Children

Films are often used in counseling
and social/emotional development of
gifted students. Collins, McCabe, Jupp,
.and Sutton (1983) used video images of

ehi

, ‘ 'Snydcr (199
explored théiprocess of social learnis
and instigation using movies with juv
nile delinquents. Fine and Mclnto
(1986) described their use of interacti
video to help train family therapists
address various problems encounter
by families. Chatwood (1974) us
video material in therapy situations
help patients, teachers, and students a1
to train therapists in addressing a ran
of counseling needs and issues.
Newton (1995) suggested the use
movies with gifted children as part of
developmental gifted program and
counseling, indicating that films can |
just as challenging as books and can pr
vide a different medium for addressis
issues and needs. Schlichter and Bur
(1994) discussed Halsted’s (1988) defi

ition of the concepts ‘development:
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gies used by skilled pract1t18
with populations in a spemﬁc
treatment program for emotion-

al or behavior problemss. (p. 280)

sifted children are noted as relating “to
he environment in a unique way. They
erceive things in different ways and pur-

i hx;“

laylor 1996, p.« 4@

%&m%g\ calize they are not the

B dren very earl gy
ssy&f@ﬁf@?ﬁ‘@%ﬁ%‘v b
1

are excellent readers, not all read well

(Reis, Neu, & McGuire, 1995). Some(
are learning disabled, and some are,

underachieving gifted students, ESL stu-
dents, and students who may lack oppor-
tunitics for advanced reading. Television
and access to films are now common,

eipleg bfg soc1al learmng
ool apphe%r«fhrough film

) explore mod-

d
phenornena that are as diverse as peer

groups, family systems, and identifica-

tion may occur as a result of viewing
films” (p. 128). “Prosocial behavior such
as altruism, control of aggressive impuls-

es, delay of gratification, reparation for

bad behavior, resistance to temptation,

and sympathy have been shown to
continued on page 26
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increase after exposure of youth to cer-
tain tclevision programs” (Liebert &
Sprafkin, 1988; cited by Snyder, 1991,
p- 129). However, Snyder warned that
“studies demonstrating positive effects
are sparse”(p. 128). Care must be taken
to ensure a comprehensive understand-
ing of counseling strategies, the c,'ontcnt,
of the films to be used, and how they
will be used with each individual.
Snyder suggested the use of role-play’
and other strategies as part of the coun--
seling or therapy process. Videotherapy,
or what Newton called “cinematherapy”’
(p. 15), appears to be a valuable addition‘;
to strategies that can be used by teachers’
and counselors for developmental and
clinical purposes.

Bibliotherapy

Taylor (1996) defined bibliotherapy
as a “technique using discussion of books
[that] can be carried out in small groups.
It uses the advanced cognitive abilities of |
able learners to actively foster social/

emotional  development, addressing

affective needs and problems” (p. 398),
in a safe environment, and it enables
individuals to “mentally explore various
approaches to dealing with conflict(s)
without the negative consequences of an
unwise decision” (Frasier & McCannon,

1981; cited by Newton, 1995, p.15).

-Gifted children can vicariously identify

conflict in books with personalities and

situations. Difficult personal experiences,

such as disabilities or the death of a rela-
tive or a pet, can also be discussed
through thoughtful selection of suitable
books coupled with sensitive discussion
of the issues as they emerge.

Through discussion with peets, par-
ents, teachers, and counselors, gifted and
divergent children gain insight into
themselves and the world in which they
live, and discover they are not alone
(Fraser, 1996; Lovecky, 1996; Reis,
1998; Taylor, 1996). Hébert (1991) has
Suggested six issues that confront gifted
boys that can be addressed through bib-
liotherapy. These six issues may form a
basis for the classification of films into
the following categories: (a) image man-
agement; (b) self inflicted pressure (for

nt Pictures

. hmage ) 1

performance); (c) being labeled differe
(i.e., absent-minded, nerd); (d) m:
bonding; (¢) being alone within a
ture [involved in certain valued activi
(e.g., public speaking, debating not co
sidered central to a school’s culture, su
as basketball)]; and (f) gender role co
flict.

Splicing the Pieces

The rationale and strategies for t
use of books in bibliotherapy can |
applied to film in videotherap
Halsted’s (1994) definition of bibli
therapy seems relevant to videotherap
as “a counseling technique for helpii
people deal with their problems throug
[watching films] about characters wt
have similar problems” (p. 209).

The four stages of bibliotherapy di
cussed by Joen (1992) can also |
applied to videotherapy:

(a) identification, where [view-
ers] see similarities berween
themselves and characters in the
story; (b) catharsis, where [view-
ers] allow emotions and internal
conflicts to rise to the surface
and consciousness; (c) insight,
where [viewers] make the con-
nection between the characters
and themselves; and (d) univer-
salization, [viewers]
understand that their problems
are not unique, and that they
are capable of exploring differ-
ent and effective methods for
coping with them. (Joen, 1992;
cited by Newton, 1995, p. 15)

where

Newton (1995) suggested the
videos should be selected with care s
that content is relevant to issues an
needs and is likely to produce useful di
cussion either in individuals, in sma
groups, or for the whole class. It ]
important to note that several of th
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films have language and content that
might be considered objectionable by
some patents and students, so care
should be taken to select unobjection-
able segments that would highlight

social and emotional issues. Newton fur-

ther indicated that videotherapy may be
used in addition to bibliotherapy since
students will watch films anyway, and a
number of available films deal with most

themes, and issues, especially for gifted
students. He further suggested that
“movies appeal to visual learners, many
of whom are members of minority
groups or are underachievers” (p. 16),
and they arc accessible and relatively
inexpensive to borrow. He suggested
that teachers preview films and develop
suitable questions and activities that may
enhance the discussion or therapy
process. Careful follow up is also impor-
rant.

In addition to films suggested by
Newton (1995), newer films are suggested
for use in Table 1. Other suggested titles
can be found in Books in Print (1998);
Green’s (1989) Guide to Video Cassettes for
Children; Sleeman, Queenan, and Butlers
(1984) 200 Selected Film Classics Jor
Children of All Ages: Where to Obtain
Them and How 1o Use Them; Peary’s
(1986) Guide for the Film Fanatic, and
Nacli’s (1985) The Motion Picture Guide.

Additional sources include local
monthly (e.g., “The Cable Guide,” pub-
lished by TVSM) or weekly television
guides that usually provide synopses of
films to be shown. Publications such as
Kid Vids: The Best Videos for Your
Children (Farley, 1998); Videohounds
Golden Movie Retriever-1998: The
Complete  Guide to  Movies on
Videocassette,  Laserdisc, and CD
(Connors and Craddock 1998); Fucets
Non-Violent, Non-Sexist Children’s Video
Guide (Boyle, 1996); and catalogues
produced by distributors such as A&E
Home Video (South Burlington, VT),
Columbia House (Terre Haute, IN),
Ingram Entertainment (Demion, IA),
PBS Home Video (Charlotte, NC), and
Video Finders Collectors (Glendale,
CA) are also helpful. Many more sources
can be located by using Internet web
sites (e.g., Find a Movie [http://www.
findamovie.com]; and Hollywood
Studios [http://www.geocities.com/hol-
lywood/studio/6391]).

continued on page 28
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Sound, Camera,
and Action!

Videotherapy may be used develop-
mentally in counseling by teachers or clin-
icians who have completed appropriate
coursework in counseling (sce Schmitz &
Galbraich, 1988; Silverman, 1993b).
They should also have experimented with
the videotherapy process, developed rele-
vant strategies, and examined a range of
video material to become aware of what is
available and its appropriateness for differ-
ent purposes. Once theme(s) or issue(s)
have been identified, video resources can
be identified and obtained. Careful pre-
viewing with specific objectives needs to
occur so that content is clearly under-
stood, appropriate segments identified,
and questions and activities designed.
Whether an entire film is shown and then
discussed or whether clips are shown
depends on the predetermined objectives,
the marturity of the content, and the
nature of the resources. For example, the
films, Shine, My Left Foot, and An Angel at
My Table are all controversial and mature
and contain sections that are quite
advanced and may be inappropriate for
young students if the films were shown in
their totality.

When exploring the process of -
achievement, entire films such as Conzact .
or Searching for Bobby Fischer may be ;
shown, and viewers may be asked to (
record key elements and reactions in per- !
sonal journals (Hall, 1990, p. 2). To dis-
cuss and interpret these and other points,
clips may then be replayed. Follow-up

i

i

activities may include painting, creating
three-dimensional constructs, writing
and producing plays and video documen-
taries, writing articles or poetry, pursuing
further research, locating additonal film
and other materials, surfing the Internet,’
and contacting user groups and likely
mentors (with appropriate cautions)

(Strot, 1997; Westberg, 1997).

28 VOL. 23, NO. 1

Where issues are explored as a devel-
6pmental activity for the whole group,
as part of a program of awareness of the
special needs of some children, as a ther-
apeutic activity for a gifted child, or as
part of a gifted enrichment program
(Renzulli, 1994; Renzulli & Reis, 1997),
the teacher may show and discuss specif-
ic clips from films such as Little Man
Tate, Dead Poets’ Society, The Man
Without A Face, Shine, Ice Castles, Mask,
My Left Foot, Forrest Gump, Matilda, An
Angel ar My Table, My Brilliant Career,

and The Color Purple. Specific themes of

interest or concern to students may be
identified from curricular documents,
by discussing with students their journal
entries (Hall, 1990), or by asking stu-
dents to complete an “Interest-A-Lyzer”

tiiot i i

i R T I e

(Renzulli, 1994; Renzulli & Reis, 1997
or other instruments designed to explor
students’ social and emotional functior

ing, such as “The Children’s Self Repor
and Projective Inventory” (Gust, 1996,

Summary

Technology moves quickly and ca
be applied in countless ways. The use «
film as part of therapy for various grouj
of people can be traced to the early pa
of this century. Videotherapy, like bil
liotherapy, may be used devclopmcntal
and dlinically with individuals, group
and entire classes. It can be particular
helpful for gifted students who may fe
different, lonely, or isolated. Teacher
parents, and counsclors who wish to u
this approach need to understand il



iples and practices of counseling
its application to technology.
us resources have been cited in this
to facilitate this process. Time
needs to be spent exploring
iirces to understand how they may
used for particular purposes and the
ow-up activities to be used. Planning
essential.

It is clear that an urgent need exists
r better practices focusing on the
vclopmcnml counseling, and applica-
ons of videotherapy in home, school,
d counseling practices may address
“that need for gifted and talented stu-
‘dents. The suggested films in this article
-provide an opportunity to address the
ssocial and emotional needs of gifted and
talented students. @67

References

Books in print 1998. (1998). New York:
R.R. Bowker.

Chatwood, A. E. (1974). Video: A new
dimension in therapy. Educational
and Industrial Television, 6(1 1), 43,
46, 48, 50.

Collins, J. K., McCabe, M. P, Jupp, J. 7.,
& Sutton, J. E. (1983). Body per-
cept change in obese females after
weight reduction therapy. fournal of
Clinical Psychology, 39, 507-511.

Zonnors, M., & Craddock, J. (Eds.).
(1998). Videohounds golden movie
retriever—1998: The complete guide to
movies on videocassette, laser disc, and
CD. Detroit, MI: Visible Ink Press.

arley, K. L. (1998). Kid vids: The best
videos for your children. Peter Pauper
Press.

ine, M., & Mclntosh, D. 1. (1986).
The use of interactive video to
demonstrate differential approaches
to marital and family therapy.
Journal of Marital and Family
Therapy, 12, 85-89.

raser, N. (1996). Parenting. In D.
McAlpine & R. Molizen (Eds.),

Gified and talented: New Zealand per-
spectives (pp. 443-454). Palmerston
North, New Zealand: ERDC Press,
Massey University.

Frasier, M. M., & McCannon,!C.
(1981). Using bibliotherapy with
gifted  children.  Gified C/?ild
Quarterly, 25, 15-18.

Gust, K. L. (1996). Assessing the social and
emotional needs of the gifted: Using
the children’s self report and projective
inventory as a potential tool. Gified
Child Today, 19(5), 38-40. ;

Hall, E. G. (1990). Strategies for using
journal writing in counseling gifted
children. Gified Child Today, 13, 2-6.

Halsted, J. W. (1994). Soime of my best
Sriends are books: Guiding gified rmd—
ers from preschool to high school
Dayton, OH: Ohio Psychology Press!

Heébert, T. P (1991). Meeting the affec-
tive needs of bright boys through
bibliography. Roeper Review, I 3,
207-212.

Lovecky, D. V. (1996). The quest for
meaning: Counseling issues with
gifted children and adults. In 1. K.
Silverman (Ed.), Counseling the gifi-
ed and talented (2nd ed. )(pp
29-50). Denver, CO: Love. !

Milne, H. J. O. (1992). Emotional and
behavioral problems of gifted children.
In J. Elkins & J. Fzard (Eds.), Student
behavior problems: Contexts, initiatives,
and  programs  (pp.  288-301).
Melbourne, Australia:
Council for Educational Research.

Newton, A. K. (1995). Silver screens
and silver linings: Using theater fo
explore feclings and issues. G, ifted
Child Today, 18(2),14-19, 43.

Reis, S. M., Neu, T. W, & McGuire, J.
M. (1995). Talents in two Places:
Case studies of high ability students
with learning disabilities who have
achieved (RBDM 95114). Storrs,
CT: University of Connecticut, The
National Research Center on the

Gifted and Talented.

Australian

Reis, S. M. (1998). Work left undone.
Mansficld Center, CT: Creative
Learning Press.

Renzulli, . S. (1994). Schooks for talens
development: A praciical plan for total
school improvement. Mansfield Center,
CT: Creative Learning Press.

Renzulli, J. S., &. Reis, S. M. (1997).
The schoolwide enrichment model- A
how~to guide for educational excel-
lence (2nd ed.). Mansfield Center,
CT: Creative Learning Press.

Schlichter, C. L., & Burke, M. (1994).
Using books to nurture the social
and emotional development of gift-
ed students. Roeper Review, 16,
280-283.

Schmitz, C. C., & Galbraith, J. (1985).
Managing the social and emotional
needs of the gified: A teachers survival
gwide. Minneapolis, MN: Frec Spirit.

Silverman, L. K. (1993a). The gifted indi-
vidual. In L. K. Silverman (Ed.),
Counseling the gified and talented (2nd
ed.)(pp. 3-28). Denver, CO: Love.

Silverman, L. K. (1993b). Counseling the
gifted and talented (2nd ed.).
Denver, CO: Love.

Snyder, S. (1991). Movies and juvenile
delinquency: An overview. Adoles-
cence, 26(101), 121--132.

Strot, M. (1997). Electronic explo-
rations: Support for independent
studies. Gifted Child loday, 20(2),
13-14, 16-17, 46-47.

Taylor, S. (1996). Social and emotional
development. In D. McAlpine & R.
Molizen (Eds.), Gifted and talented:
New  Zealand  perspectives (pp-
391-406). Palmerston North, New
Zealand: ERDC Press, Massey
University.

Westberg, K. L. (1997). Open the flood-
gates, harness the power of the inter-
net for students’ independent

projects. Computers in New Zealand

Schools, %3), 23-27.

GIFTED CHILD TODAY 29




